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Area of Learning: APPLIED DESIGN, SKILLS, AND TECHNOLOGIES Kindergarten–Grade 3 
  

BIG IDEAS 
Designs grow out of  

natural curiosity. 
 Skills can be developed 

through play. 
 Technologies are tools that 

extend human capabilities. 

 
Learning Standards 

Curricular Competencies Content 

Students are expected to be able to do the following: 

Applied Design 
Ideating 

• Identify needs and opportunities for designing, through exploration 
• Generate ideas from their experiences and interests 
• Add to others’ ideas 
• Choose an idea to pursue 

Making 
• Choose tools and materials 
• Make a product using known procedures or through modelling of others  
• Use trial and error to make changes, solve problems, or incorporate new ideas from self or others 

Sharing 
• Decide on how and with whom to share their product 
• Demonstrate their product, tell the story of designing and making their product, and explain how 

their product contributes to the individual, family, community, and/or environment 
• Use personal preferences to evaluate the success of their design solutions 
• Reflect on their ability to work effectively both as individuals and collaboratively in a group 

Applied Skills 
• Use materials, tools, and technologies in a safe manner in both physical and digital environments 
• Develop their skills and add new ones through play and collaborative work 

Applied Technologies 
• Explore the use of simple, available tools and technologies to extend their capabilities 

Students are expected to use the learning standards 
for Curricular Competencies from Applied Design, 
Skills, and Technologies K–3 in combination with 
grade-level content from other areas of learning in 
cross-curricular activities to develop foundational 
mindsets and skills in design thinking and making. 
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 APPLIED DESIGN, SKILLS, AND TECHNOLOGIES 
Curricular Competencies – Elaborations Kindergarten–Grade 3 

• Ideating: forming ideas or concepts 
• product: for example, a physical product, a process, a system, a service, or a designed environment 
• share: may include showing to others, use by others, giving away, or marketing and selling 
• technologies: things that extend human capabilities (e.g., scissors)  
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Area of Learning: ARTS EDUCATION Kindergarten 

  

BIG IDEAS 

People create art to express  

who they are as individuals  

and community. 

 Engagement in the arts  

creates opportunities for inquiry  

through purposeful play. 

 Dance, drama, music, and  

visual arts express meaning  

in unique ways. 

 People connect to others and 

share ideas through the arts. 

 

Learning Standards 

Curricular Competencies Content 

Students will be able to use creative processes to: 

Exploring and creating 

 Explore elements, processes, materials, movements, technologies, tools, and techniques 
of the arts 

 Create artistic works collaboratively and as an individual, using ideas inspired by 
imagination, inquiry, experimentation, and purposeful play 

 Explore artistic expressions of themselves and community through creative processes 

Reasoning and reflecting 

 Observe and share how artists (dancers, actors, musicians, and visual artists) use 
processes, materials, movements, technologies, tools, and techniques 

 Develop processes and technical skills in a variety of art forms to nurture motivation, 
development, and imagination 

 Reflect on creative processes and make connections to other experiences 

Communicating and documenting 

 Interpret how symbols are used through the arts 

 Express feelings, ideas, stories, observations, and experiences through the arts 

 Describe and respond to works of art 

 Experience, document and share creative works in a variety of ways 

 Demonstrate increasingly sophisticated application and/or engagement of  
curricular content 

Students are expected to know the following: 

 elements in the arts, including but not limited to: 

— dance: body, space, dynamics, time, 
relationships, form 

— drama: character, time, place, plot 

— music: beat/pulse, rhythm, tempo, pitch, dynamics 

— visual arts: elements of design: line, shape, texture, 
colour; principles of design: pattern, repetition 

 processes, materials, movements, technologies, tools 
and techniques to support arts activities 

 notation to represent sounds, ideas and movement 

 a variety of dramatic forms 

 symbolism as expressions of meaning 

 traditional and contemporary Aboriginal arts and arts-
making processes 

 variety of local works of art and artistic traditions 

 personal and collective responsibility associated  
with creating, experiencing, or sharing in a safe 
learning environment 
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 ARTS EDUCATION 

Big Ideas – Elaborations Kindergarten 

 arts: includes but is not limited to the four disciplines of dance, drama, music, and visual arts 

 inquiry: an approach to learning based on students’ questions, wonderings and observations 

 

 ARTS EDUCATION 

Curricular Competencies – Elaborations Kindergarten 

 elements: characteristics of dance, drama, music, and visual arts 

 purposeful play: learning that uses real-life and/or imaginary situations to engage and challenge learners’ thinking. Through planned purposeful play, 
students express their natural curiosity while exploring the world around them. It also provides a means for high-level reasoning and problem solving in a 
variety of ways 

 creative processes: the means by which an artistic work (in dance, drama, music, and visual arts) is made; includes but is not limited to exploration, 
selection, combination, refinement, and reflection 

 artists: people who create works in any of the arts disciplines (e.g., dancers, actors, musicians, visual artists); also includes the students themselves 

 variety of art forms: mediums of creative or artistic expression, such as painting, sculpture, plays, improvisations, dances, songs, and performances 

 document: activities that help students reflect on their learning (e.g., through drawing, painting, journaling, taking pictures, making video clips or audio-
recordings, constructing new works, compiling a portfolio) 

 share: includes any form of presentation as outlined in the Connecting, Creating, Presenting, and Responding in Arts Education resource 

 

 ARTS EDUCATION 

Content – Elaborations Kindergarten 

 dance: the elements of dance are universally present in all dance forms and grow in sophistication over time  

 body: what the body is doing, including whole or partial body action, types of movement (locomotor and non-locomotor), etc. 

 space: where the body is moving, including place, level, direction, pathway, size/reach, shape, etc.  

 dynamics (in dance): how energy is expended and directed through the body in relation to time (quick/sustained), weight (strong/light), space 
(direct/indirect), and flow (free/bound) 

 time: how the body moves in relation to time, including beat (underlying pulse), tempo, and rhythmic patterns 

 relationships: with whom or what the body is moving; movement happens in a variety of relationship including pairs, groups, objects, and environments 

 form: The shape or structure of a dance; the orderly arrangement of thematic material. For example: phrase, beginning, middle, end, ABA, canon, call 
and response, narrative, abstract 

 character: in drama, taking on and exploring the thoughts, perceptions, feelings, and beliefs of another 

 rhythm: the arrangement of sounds and silences over time 

 tempo: the frequency or speed of the beat 



June 2016 www.curriculum.gov.bc.ca © Province of British Columbia • 3 

 ARTS EDUCATION 

Content – Elaborations Kindergarten 

 pitch: how high or low a note is 

 dynamics (in music): the level of loudness or softness of music (e.g., loud/soft) 

 line: e.g., thick, thin, wavy, zigzag, jagged, etc. 

 shape: 2-dimensional enclosed space, as compared to form which is 3-dimensional 

 texture: the way something feels (e.g., smooth, rough, fuzzy) 

 principles of design: the planned use of the visual elements to achieve a desired effect 

 pattern: a design in which shapes, colours or lines repeat with regularity 

 repetition: using the same object, colour, marking, or type of line more than once 

 technologies: includes both manual and digital technologies (e.g., electronic media, production elements, information technology, sound equipment and 
recording technologies, etc.); in visual arts, any visual image-making technology (e.g., paintbrush, scissors, pencil, stamp) and includes the 
improvisational use of miscellaneous items 

 notation: any written, visual, or kinetic form of representing music compositions; for example, movement and body percussion (e.g., clap, snap, stomp) 
can be used to investigate and represent music patterns and concepts; in dance, this can include written formal and informal systems of symbols, 
shapes, and lines that represent body position and movement 

 dramatic forms: a medium for the expression of dramatic meaning (e.g., improvisation, tableau, role-play, mime, readers theatre, story theatre); may 
involve the integration of a variety of media and a combination of the arts 

 symbolism: use of objects, words, or actions to represent abstract ideas; includes but is not limited to colours, images, movements, and sounds (e.g., 
love can be symbolized by the colour red or the cradling of one’s arms) 

 Aboriginal arts: dances, songs, stories, and objects created by Aboriginal peoples for use in daily life or to serve a purpose inspired by ceremonies or 
rituals as part of cultural tradition 

 works of art: the results of creative processes in disciplines such as dance, drama, music, and visual arts 

 personal and collective responsibility: ensuring the physical and emotional safety of self and others when engaging in the arts; being considerate of 
sensitive content, facilities, and materials 

 sharing: includes any form of presentation as outlined in the Connecting, Creating, Presenting, and Responding in Arts Education resource 
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Area of Learning: CAREER EDUCATION Kindergarten–Grade 3 

  
BIG IDEAS 

Confidence 
develops through 

the process of  
self-discovery. 

Strong communities are the result 
of being connected to family and 
community and working together 

toward common goals.

Effective 
collaboration relies 
on clear, respectful 

communication.

Everything we 
learn helps us 

to develop 
skills.

 Communities include 
many different roles 

requiring many  
different skills. 

 Learning is a 
lifelong 

enterprise. 

 
Learning Standards 

Curricular Competencies Content 

Students are expected to be able to do the following: 

• Identify and appreciate their personal attributes, skills, interests, and accomplishments 
• Recognize the importance of positive relationships in their lives 
• Share ideas, information, personal feelings, and knowledge with others 
• Work respectfully and constructively with others to achieve common goals 
• Recognize the importance of learning in their lives and future careers  
• Set and achieve realistic learning goals for themselves 
• Identify and appreciate the roles and responsibilities of people in their schools, families,  

and communities  
• Demonstrate effective work habits and organizational skills appropriate to their level of 

development  
• Recognize the basic skills required in a variety of jobs in the community  

Students are expected to know the following: 

Personal Development 
• goal-setting strategies 
• risk taking and its role in self-exploration 

Connections to Community 
• cultural and social awareness 
• roles and responsibilities at home, at school, and in 

the local community 
• jobs in the local community 
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 CAREER EDUCATION 
Curricular Competencies – Elaborations Kindergarten–Grade 3 

• effective work habits: include completing assignments and staying on task 
 

 
 

 CAREER EDUCATION 
Content – Elaborations Kindergarten–Grade 3 

• goal-setting strategies: Examples 
— Identify steps required to help achieve short-term goals 
— Identify sources of support at home, at school, and in the community 

• risk taking: Examples: 
— Try a new activity 
— Make a new friend 
— Volunteer to ask/answer a question 
— Speak in front of others 

• cultural and social awareness: achieved by exploring self-identity, acknowledging cultural differences, honouring indigenous traditions 
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Area of Learning: ENGLISH LANGUAGE ARTS Kindergarten 
  

BIG IDEAS 
Language and story can be a 
source of creativity and joy.  

 Stories and other texts help 
us learn about ourselves  

and our families. 

 Stories and other texts can be 
shared through pictures and words. 

 Everyone has a unique story  
to share. 

 
Through listening and speaking,  

we connect with others and  
share our world. 

 Playing with language helps us 
discover how language works. 

 Curiosity and wonder lead us to 
new discoveries about ourselves 

and the world around us. 

 
Learning Standards 

Curricular Competencies Content 

Using oral, written, visual, and digital texts, students are expected individually and collaboratively to 
be able to: 

Comprehend and connect (reading, listening, viewing) 
• Use sources of information and prior knowledge to make meaning 
• Use developmentally appropriate reading, listening, and viewing strategies to make meaning 
• Explore foundational concepts of print, oral, and visual texts 
• Engage actively as listeners, viewers, and readers, as appropriate, to develop understanding 

of self, identity, and community 
• Recognize the importance of story in personal, family, and community identity 
• Use personal experience and knowledge to connect to stories and other texts to make meaning 
• Recognize the structure of story 

Create and communicate (writing, speaking, representing) 
• Exchange ideas and perspectives to build shared understanding 
• Use language to identify, create, and share ideas, feelings, opinions, and preferences 
• Create stories and other texts to deepen awareness of self, family, and community 
• Plan and create stories and other texts for different purposes and audiences 
• Explore oral storytelling processes 

Students are expected to know the following: 

Story 
• structure of story 
• literary elements and devices 

Strategies and processes 
• reading strategies 
• oral language strategies 
• metacognitive strategies 
• writing processes 

Language features, structures, and conventions 
• concepts of print 
• letter knowledge 
• phonemic and phonological awareness 
• letter formation 
• the relationship between reading, writing, and 

oral language 
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 ENGLISH LANGUAGE ARTS 
Big Ideas – Elaborations Kindergarten 

• story/stories: narrative texts, whether real or imagined, that teach us about human nature, motivation, and experience, and often reflect a personal 
journey or strengthen a sense of identity. They may also be considered the embodiment of collective wisdom. Stories can be oral, written, or visual, and 
used to instruct, inspire, and entertain listeners and readers. 

• text/texts: Text and texts are generic terms referring to all forms of oral, written, visual, and digital communication:  
— Oral texts include speeches, poems, plays, and oral stories. 
— Written texts include novels, articles, and short stories. 
— Visual texts include posters, photographs, and other images. 
— Digital texts include electronic forms of all the above.  
— Oral, written, and visual elements can be combined (e.g., in dramatic presentations, graphic novels, films, web pages, advertisements). 
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 ENGLISH LANGUAGE ARTS 
Curricular Competencies – Elaborations Kindergarten 

• text/texts: Text and texts are generic terms referring all forms of oral, written, visual, and digital communication: 
— Oral texts include speeches, poems, plays, and oral stories. 
— Written texts include novels, articles, and short stories. 
— Visual texts include posters, photographs, and other images. 
— Digital texts include electronic forms of all the above.  
— Oral, written, and visual elements can be combined (e.g., in dramatic presentations, graphic novels, films, web pages, advertisements). 

• prior knowledge: personal stories and experiences 
• reading, listening, and viewing strategies: examples include distinguishing drawing from writing, asking questions to construct and clarify meaning, 

using active listening, predicting, making connections to self 
• foundational concepts of print, oral, and visual texts: concepts include directionality of print, difference between letter and word, difference between 

writing and drawing, spacing, letter-sound relationship, understanding that pictures convey meaning, taking turns, expressing ideas and needs, and  
role-playing 

• engage actively as listeners, viewers, and readers: connecting to personal knowledge, experiences, and traditions; participating in community and 
cultural traditions and practices; asking questions related to the topic at hand 

• story/stories: narrative texts, whether real or imagined, that teach us about human nature, motivation, and experience, and often reflect a personal 
journey or strengthen a sense of identity. They may also be considered the embodiment of collective wisdom. Stories can be oral, written, or visual, and 
used to instruct, inspire, and entertain listeners and readers. 

• structure of story: beginning, middle, end (or first, then, last) 
• exchange ideas and perspectives: taking turns in offering ideas related to the topic at hand, focusing on the speaker without interrupting, and generally 

contributing to the discussion 
• plan and create stories and other texts: involves experimenting with print and storytelling; supporting communication, including through stories and the 

use of manipulatives such as puppets, storyboards, digital tools, and toys 
• oral storytelling processes: creating an original story or finding an existing story (with permission), sharing the story from memory with others, using 

vocal expression to clarify the meaning of the text 
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 ENGLISH LANGUAGE ARTS 
Content – Elaborations Kindergarten 

• structure of story: beginning, middle, end (or first, then, last) 
• literary elements and devices: examples include sound concepts (e.g., rhyme, rhythm, musical, and poetical qualities of language) and humorous and 

creative texts (e.g., tongue twisters, nursery rhymes, fables, traditional stories) 
• reading strategies: making meaning using predictions and connections; making meaning from story using pictures, patterns, memory, and prior 

knowledge; retelling some elements of story; and recognizing familiar words/names and environmental print (e.g., street signs, food packaging) 
• oral language strategies: adjusting volume, pace, tone, and articulation; focusing on the speaker; taking turns; asking questions related to the topic; 

making personal connections; making relevant contributions to discussion 
• metacognitive strategies: talking and thinking about learning (e.g., through reflecting, questioning, goal setting, self-evaluating) to develop awareness of 

self as a reader and as a writer  
• concepts of print: the conventional features of written English, such as: 
— the symbolic nature of writing 
— the correspondence of spoken words to printed words (one-to-one matching) 
— the association of letters and sounds 
— the distinctive features of letters and words 
— the correspondence between uppercase and lowercase letters  
— left-to-right directionality 
— the use of space to mark word boundaries 
— the use of specific signs and symbols for punctuation (e.g., period, exclamation point, question mark) 
— front and back of a book 

• letter knowledge: recognizing and naming most letters of the alphabet, recognizing most letter-sound matches, recognizing some familiar words 
• phonemic and phonological awareness: Phonological refers to the sounds of words (as opposed to their meanings): 
— Phonemic awareness is a specific aspect of a learner’s phonological awareness: a child’s ability to segment spoken words into phonemes (e.g., c / a / t) 

and to blend phonemes into words indicates a developing phonemic awareness.  
— Phonological awareness involves the abilities to hear and create rhyming words, segment the flow of speech into separate words, and hear syllables as 

“chunks” in spoken words. 
• letter formation: the use of scribble writing or letter strings to communicate meaning; distinguishes drawing from writing 
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Area of Learning: MATHEMATICS Kindergarten 
  

BIG IDEAS 

Numbers represent 
quantities that can  

be decomposed into 
smaller parts.

One-to-one correspondence 
and a sense of 5 and 10 
 are essential for fluency 

with numbers.

Repeating elements in 
patterns can be 

identified.

Objects have  
attributes that can be 
described, measured, 

and compared. 

 Familiar events  
can be described  

as likely or unlikely  
and compared. 

 
Learning Standards 

Curricular Competencies Content 

Students are expected to do the following: 

Reasoning and analyzing 
• Use reasoning to explore and make connections 
• Estimate reasonably 
• Develop mental math strategies and abilities to make sense of quantities 
• Use technology to explore mathematics 
• Model mathematics in contextualized experiences 

Understanding and solving 
• Develop, demonstrate, and apply mathematical understanding through play, inquiry, 

and problem solving 
• Visualize to explore mathematical concepts 
• Develop and use multiple strategies to engage in problem solving  
• Engage in problem-solving experiences that are connected to place, story, cultural 

practices, and perspectives relevant to local First Peoples communities, the local 
community, and other cultures 

Communicating and representing 
• Communicate mathematical thinking in many ways  
• Use mathematical vocabulary and language to contribute to mathematical 

discussions 
• Explain and justify mathematical ideas and decisions 
• Represent mathematical ideas in concrete, pictorial, and symbolic forms 

Students are expected to know the following: 

• number concepts to 10 
• ways to make 5 
• decomposition of numbers to 10 
• repeating patterns with two or three elements 
• change in quantity to 10, using concrete materials 
• equality as a balance and inequality as an imbalance 
• direct comparative measurement (e.g., linear, mass, 

capacity) 
• single attributes of 2D shapes and 3D objects 
• concrete or pictorial graphs as a visual tool  
• likelihood of familiar life events 

• financial literacy — attributes of coins, and financial  
role-play 
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Area of Learning: MATHEMATICS Kindergarten 
  

Learning Standards (continued) 

Curricular Competencies Content 

Connecting and reflecting 
• Reflect on mathematical thinking 
• Connect mathematical concepts to each other and to other areas and personal 

interests 
• Incorporate First Peoples worldviews and perspectives to make connections  

to mathematical concepts 

 

 
 
 

 MATHEMATICS 
Big Ideas – Elaborations Kindergarten 

Numbers: 
• Number: Number represents and describes quantity. 

Sample questions to support inquiry with students: 
• How do these materials help us think about numbers and parts of numbers? 
• Which numbers of counters/dots are easy to recognize and why? 
• In how many ways can you decompose ____? 
• What stories live in numbers? 
• How do numbers help us communicate and think about place? 
• How do numbers help us communicate and think about ourselves? 

fluency: 
• Computational Fluency: Computational fluency develops from a strong sense of number. 

Sample questions to support inquiry with students: 
• If you know that 4 and 6 make 10, how does that help you understand other ways to make 10? 
• How does understanding 5 help us decompose and compose numbers to 10? 
• What parts make up the whole? 

patterns: 
• Patterning: We use patterns to represent identified regularities and to make generalizations. 

Ministry of Education
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 MATHEMATICS 
Big Ideas – Elaborations Kindergarten 
Sample questions to support inquiry with students: 

• What makes a pattern a pattern? 
• How are these patterns alike and different? 
• Do all patterns repeat? 

attributes: 
• Geometry and Measurement: We can describe, measure, and compare spatial relationships. 

Sample questions to support inquiry with students: 
• What do you notice about these shapes? 
• How are these shapes alike and different? 

Familiar events: 
• Data and Probability: Analyzing data and chance enables us to compare and interpret. 

Sample questions to support inquiry with students: 
• When might we use words like unlikely and likely? 
• How does data/information help us predict the likeliness of an event (e.g., weather)? 
• What stories can data tell us?  

 
 
 MATHEMATICS 
Curricular Competencies – Elaborations Kindergarten 

Estimate reasonably: 
• estimating by comparing to something familiar (e.g., more than 5, taller than me) 
• First Peoples used specific estimating and measuring techniques in daily life (e.g., seaweed drying and baling). 

mental math strategies: 
• working toward developing fluent and flexible thinking about number 

technology: 
• calculators, virtual manipulatives, concept-based apps 

Model: 
• acting it out, using concrete materials, drawing pictures  

multiple strategies: 
• visual, oral, play, experimental, written, symbolic 
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connected: 
• in daily activities, local and traditional practices, the environment, popular media and news events, cross-curricular integration 
• Patterns are important in First Peoples technology, architecture, and artwork. 
• Have students pose and solve problems or ask questions connected to place, stories, and cultural practices. 

Communicate: 
• concretely, pictorially, symbolically, and by using spoken or written language to express, describe, explain, justify, and apply mathematical ideas  
• using technology such as screencasting apps, digital photos 

Explain and justify: 
• using mathematical arguments 
• “Prove it!” 

concrete, pictorial and symbolic forms: 
• Use local materials gathered outside for concrete and pictorial representations. 

Reflect: 
• sharing the mathematical thinking of self and others, including evaluating strategies and solutions, extending, and posing new problems and questions 

other areas and personal interests: 
• to develop a sense of how mathematics helps us understand ourselves and the world around us (e.g., daily activities, local and traditional practices,  

the environment, popular media and news events, social justice, and cross-curricular integration) 

Incorporate: 
• Invite local First Peoples Elders and knowledge keepers to share their knowledge 

make connections: 
• Bishop’s cultural practices: counting, measuring, locating, designing, playing, explaining (http://www.csus.edu/indiv/o/oreyd/ACP.htm_files/abishop.htm) 
• www.aboriginaleducation.ca 
• Teaching Mathematics in a First Nations Context, FNESC http://www.fnesc.ca/k-7/ 

 
 
 MATHEMATICS 
Content – Elaborations Kindergarten 

number concepts: 
• counting: 
— one-to-one correspondence 
— conservation 
— cardinality 
— stable order counting 
— sequencing 1–10 
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 MATHEMATICS 
Content – Elaborations Kindergarten 

— linking sets to numerals 
— subitizing 

• using counting collections made of local materials 
• counting to 10 in more than one language, including local First Peoples language or languages  

ways to make 5: 
• perceptual subitizing (e.g., I see 5) 
• conceptual subitizing (e.g., I see 4 and 1) 
• comparing quantities, 1–10 
• using concrete materials to show ways to make 5 
• Traditional First Peoples counting methods involved using fingers to count to 5 and for groups of 5. 
— http://aboriginalperspectives.uregina.ca/rosella/lessons/math/numberconcepts.shtml 
— http://www.ankn.uaf.edu/curriculum/Tlingit/Salmon/graphics/mathbook.pdf 
— https://www.youtube.com/watch?v=6-k_5hezWPE 

decomposition: 
• decomposing and recomposing quantities to 10 
• Numbers can be arranged and recognized.  
• benchmarks of 5 and 10 
• making 10 
• part-part-whole thinking 
• using concrete materials to show ways to make 10 
• whole-class number talks 

repeating patterns: 
• sorting and classifying using a single attribute 
• identifying patterns in the world 
• repeating patterns with two to three elements 
• identifying the core 
• representing repeating patterns in various ways 
• noticing and identifying repeating patterns in First Peoples and local art and textiles, including beadwork and beading, and frieze work in borders 

change in quantity to 10: 
• generalizing change by adding 1 or 2 
• modelling and describing number relationships through change (e.g., build and change tasks — begin with 4 cubes; what do you need to do to change it 

to 6? to change it to 3?) 
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 MATHEMATICS 
Content – Elaborations Kindergarten 

equality as a balance: 
• modelling equality as balanced and inequality as imbalanced using concrete and visual models (e.g., using a pan balance with cubes on each side to 

show equal and not equal) 
• fish drying and sharing 

direct comparative measurement: 
• understanding the importance of using a baseline for direct comparison in linear measurement  
• linear height, width, length (e.g., longer than, shorter than, taller than, wider than) 
• mass (e.g., heavier than, lighter than, same as) 
• capacity (e.g., holds more, holds less) 

single attributes: 
• At this level, using specific math terminology to name and identify 2D shapes and 3D objects is not expected. 
• sorting 2D shapes and 3D objects, using a single attribute 
• building and describing 3D objects (e.g., shaped like a can) 
• exploring, creating, and describing 2D shapes  
• using positional language, such as beside, on top of, under, and in front of 

familiar life events: 
• using the language of probability, such as unlikely or likely (e.g., could it snow tomorrow?) 

graphs: 
• creating concrete and pictorial graphs to model the purpose of graphs and provide opportunities for mathematical discussions (e.g., survey the students 

about how they got to school, then represent the data in a graph and discuss together as a class) 

financial literacy: 
• noticing attributes of Canadian coins (colour, size, pictures) 
• identifying the names of coins 
• role-playing financial transactions, such as in a restaurant, bakery, or store, using whole numbers to combine purchases (e.g., a muffin is $2.00 and a 

juice is $1.00), and integrating the concept of wants and needs 
• token value (e.g., wampum bead/trade beads for furs) 
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Area of Learning: PHYSICAL AND HEALTH EDUCATION Kindergarten 

BIG IDEAS 

Daily physical activity helps us 
develop movement skills and physical 

literacy, and is an important part of 
healthy living.

Learning about ourselves and others 
helps us develop a positive attitude 
and caring behaviours, which helps 

us build healthy relationships.

Knowing about our bodies and 
making healthy choices helps us 

look after ourselves.

Good health comprises 
physical, mental, and 
emotional well-being.

 
Learning Standards 

Curricular Competencies Content 

Students are expected to be able to do the following: 

Physical literacy 
• Develop and demonstrate a variety of fundamental movement skills in a variety of physical 

activities and environments 
• Describe the body’s reaction to participating in physical activity in a variety of environments 
• Develop and demonstrate safety, fair play, and leadership in physical activities 

Healthy and active living 
• Participate daily in physical activity at moderate to vigorous intensity levels 
• Identify opportunities to be physically active at school, at home, and in the community 
• Identify and explore a variety of foods and describe how they contribute to health 
• Identify opportunities to make choices that contribute to health and well-being 
• Identify sources of health information 

Social and community health 
• Identify and describe a variety of unsafe and/or uncomfortable situations 
• Develop and demonstrate respectful behaviour when participating in activities with others 
• Identify caring behaviours among classmates and within families 

Mental well-being 
• Identify and describe practices that promote mental well-being 
• Identify and describe feelings and worries 
• Identify personal skills, interests, and preferences 

Students are expected to know the following: 

• proper technique for fundamental movement skills, 
including non-locomotor, locomotor, and 
manipulative skills 

• how to participate in different types of physical 
activities, including individual and dual activities, 
rhythmic activities, and games 

• relationships between food, hydration,  
and health 

• practices that promote health and well-being 
• names for parts of the body, including male and 

female private parts 
• appropriate and inappropriate ways of being 

touched  
• different types of substances 
• hazards and potentially unsafe situations 
• caring behaviours in groups and families 
• emotions and their causes and effects 
• reliable sources of health information 
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 PHYSICAL AND HEALTH EDUCATION 
Curricular Competencies – Elaborations Kindergarten 

• Physical literacy: 
— How is your breathing different when you are running in a game and when you are sitting? 

• Healthy and active living: 
— What kinds of activities do you like to participate in on a daily basis at school, at home, or in the community? 
— Why is it important to eat from a variety of food groups and stay hydrated throughout each day? 
— What types of choices can you make for your health and well-being? 

• Social and community health: 
— What are some factors that might make a situation unsafe and/or uncomfortable? 
— How do caring behaviours make people feel? 

• Mental well-being: 
— What are some practices that help you feel good about yourself? 

 
 
 PHYSICAL AND HEALTH EDUCATION 
Content – Elaborations Kindergarten 

• non-locomotor: movement skills performed “on the spot” without travelling across the floor or surface; could include: 
— balancing 
— bending 
— twisting 
— lifting 

• locomotor: movement skills that incorporate travelling across the floor or surface; could include: 
— rolling 
— jumping 
— hopping 
— running 
— galloping 

• manipulative: movement skills involving the control of objects, such as balls, primarily with the hands or feet; may also involve racquets or bats;  
skills could include: 
— bouncing 
— throwing 
— catching 
— kicking 
— striking 
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 PHYSICAL AND HEALTH EDUCATION 
Content – Elaborations Kindergarten 

• individual and dual activities: activities that can be done individually and/or with others; could include: 
— jumping rope 
— swimming 
— running 
— bicycling 
— Hula Hoop 

• rhythmic activities: activities designed to move our bodies in rhythm; could include: 
— dance 
— gymnastics 

• games: types of play activities that usually involve rules, challenges, and social interaction; could include: 
— tag 
— parachute activities 
— co-operative challenges 
— Simon says 
— team games 
— traditional Aboriginal games 

• relationships between food, hydration, and health: 
— food gives us energy and helps us grow 
— different types of foods provide different health benefits 
— water is the best choice for staying hydrated 

• practices: 
— getting adequate sleep 
— participating in physical activity 
— making healthy eating choices 
— participating in relaxing activities 
— illness prevention through washing hands and proper hygiene 

• parts of the body: could include: 
— male and female private parts 
— arms 
— legs 
— heart 
— muscles 

• appropriate: could include touches that feel welcome and safe (e.g., medical checkups, high-fives) 
• inappropriate: could include touches that hurt or make us feel uncomfortable (e.g., touching of private parts) 
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 PHYSICAL AND HEALTH EDUCATION 
Content – Elaborations Kindergarten 

• substances: could include: 
— poisons 
— medications 
— psychoactive substances 

• hazards and potentially unsafe situations: could include: 
— cars on the road 
— strangers 

• caring behaviours: could include: 
— nurturing 
— providing guidance 
— loving 
— respecting 

• sources: could include: 
— medical professionals 
— safety/medical signs 
— parents 
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Area of Learning: SCIENCE Kindergarten 
  

BIG IDEAS 
Plants and animals have 

observable features. 
 Humans interact with matter every 

day through familiar materials. 
 The motion of objects depends  

on their properties. 
 Daily and seasonal changes  

affect all living things. 
 

Learning Standards 

Curricular Competencies Content 

Students are expected to be able to do the following: 

Questioning and predicting 
• Demonstrate curiosity and a sense of wonder about the world 
• Observe objects and events in familiar contexts 
• Ask simple questions about familiar objects and events 

Planning and conducting 
• Make exploratory observations using their senses 
• Safely manipulate materials 
• Make simple measurements using non-standard units 

Processing and analyzing data and information 
• Experience and interpret the local environment 
• Recognize First Peoples stories (including oral and written narratives), songs, and art, as 

ways to share knowledge  
• Discuss observations 
• Represent observations and ideas by drawing charts and simple pictographs 

Applying and innovating 
• Take part in caring for self, family, classroom and school through personal approaches 
• Transfer and apply learning to new situations  
• Generate and introduce new or refined ideas when problem solving 

Communicating 
• Share observations and ideas orally 
• Express and reflect on personal experiences of place 

Students are expected to know the following: 

• basic needs of plants and animals 
• adaptations of local plants and animals 
• local First Peoples uses of plants and animals 
• properties of familiar materials 
• effects of pushes/pulls on movement  
• effects of size, shape, and materials on movement 
• weather changes 
• seasonal changes 
• living things make changes to accommodate daily 

and seasonal cycles 
• First Peoples knowledge of seasonal changes 

Ministry of Education
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 SCIENCE 
Big Ideas – Elaborations Kindergarten 

Sample questions to support inquiry with students: 
Plants and animals have observable features. 

• How do the different features of plants and animals help them meet their basic needs? 
• What basic needs do plants and animals have in common? 
• What are your basic needs? 

Humans interact with matter every day through familiar materials. 
• What is matter? 
• How do you interact with matter? 
• What qualities do different forms of matter have? 

The motion of objects depends on their properties. 
• How can you make objects move? 
• How does the shape or size of an object affect the object’s movement? 
• How does the material the object is made of affect the object’s movement? 

Daily and seasonal changes affect all living things. 
• What daily and seasonal changes can you see or feel? 
• How are plants and animals affected by daily and seasonal changes? 

 

 SCIENCE 
Curricular Competencies – Elaborations Kindergarten 

• Questioning and predicting: Patterns are natural configurations, designs, arrangements or sequences. Many patterns indicate an underlying scientific 
principle or unifying idea. People identify patterns and look for relationships behind the patterns they find. They use this information to extend their 
understanding. 
Key questions about patterns: 
— What patterns do you see in plant life in your local environment? 
— What weather patterns can you observe? 

• place: Place is any environment, locality, or context with which people interact to learn, create memory, reflect on history, connect with culture, and 
establish identity. The connection between people and place is foundational to First Peoples perspectives of the world. 
Key questions about place: 
— What is place? 
— What are some ways in which people experience place? 
— How can you gain a sense of place in your local environment? 
— How can you share your observations and ideas about living things in your local environment to help someone else learn about place? 
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 SCIENCE 
Content – Elaborations Kindergarten 

• basic needs: include habitat — food, water, shelter, and space 
• adaptations: may include structural features or behaviours that allow organisms to survive 
• plants: features may include roots, stems, leaves, flowers, seeds 
• animals: features may include shape, size, feet, teeth, body covering, eyes, ears 
• local First Peoples uses: First Peoples practice and knowledge of plant and animal use (e.g., local berries or food, plants and animals, conservation  

of resources) 
• properties: colour, texture (smooth or rough), flexibility (bendable or stretchable), hardness, lustre (shiny or dull), absorbency, etc. 
• familiar materials: fabric, wood, plastic, glass, metal/foil, sand, etc. 
• effects of pushes/pulls: how things move (e.g., bounce, roll, slide) 
• weather: 
— temperature: cold, hot, cool, warm 
— cloud cover: clear, cloudy, partly cloudy, foggy 
— precipitation: rain, snow, hail, freezing rain 
— wind: calm, breezy, windy 

• seasonal changes: 
— seasons: spring, summer, fall, winter 
— plant life cycle 

• living things make changes: living things may make physical and behavioural changes to survive in different conditions (e.g., migration, hibernation, etc.) 
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Area of Learning: SOCIAL STUDIES — Identity and Families Kindergarten 
  

BIG IDEAS 
Our communities are diverse and 

made up of individuals who have a 
lot in common. 

 Stories and traditions about 
ourselves and our families reflect 

who we are and where we are from. 

 Rights, roles, and responsibilities 
shape our identity and help us build 

healthy relationships with others. 

 
Learning Standards 

Curricular Competencies Content 

Students are expected to be able to do the following: 

• Use Social Studies inquiry processes and skills to ask questions; gather, 
interpret, and analyze ideas; and communicate findings and decisions 

• Explain the significance of personal or local events, objects, people, or 
places (significance) 

• Ask questions, make inferences, and draw conclusions about the 
content and features of different types of sources (evidence) 

• Sequence objects, images, or events, and distinguish between what has 
changed and what has stayed the same (continuity and change) 

• Recognize causes and consequences of events, decisions, or 
developments in their lives (cause and consequence) 

• Acknowledge different perspectives on people, places, issues, or events 
in their lives (perspective) 

• Identify fair and unfair aspects of events, decisions, or actions in their lives  
and consider appropriate courses of action (ethical judgment) 

Students are expected to know the following: 

• ways in which individuals and families differ and are the same 
• personal and family history and traditions 
• needs and wants of individuals and families 
• rights, roles, and responsibilities of individuals and groups 
• people, places, and events in the local community, and in local 

First Peoples communities 
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 SOCIAL STUDIES 
Curricular Competencies – Elaborations Kindergarten 

Use Social Studies inquiry processes and skills to ask questions; gather, interpret, and analyze ideas; and communicate findings and decisions: 
Key skills: 

• Access information from audio, visual, material, or print sources. 
• Collect information from personal experiences, oral sources, and visual representations. 
• Contribute to a class collection of information on a common topic. 
• With teacher support, use simple graphic organizers (e.g., Venn diagrams, t-charts) to identify similarities and differences. 
• Identify a variety of ways of communicating (e.g., spoken language, facial expression, sign language, pictures, song, dance, drama). 
• Present information orally (e.g., show and tell, introduce their partner). 
• Create pictures to present information (e.g., a picture of their immediate environment, such as their classroom or a room in their home). 

Explain the significance of personal or local events, objects, people, or places (significance): 
Sample activity: 

• Give a presentation about a family story or heirloom. 
Key questions: 

• What is meant by significance? 
• What makes something a personal or family treasure? 
• Which events, objects, people, and places are significant to you? 

Ask questions, make inferences, and draw conclusions about the content and features of different types of sources (evidence): 
Sample activities: 

• Identify interesting features in family photographs or other historical photographs. 
• Speculate on what an artifact was used for or how old it is. 

Key question: 
• Who do you think used this artifact and why? 

Sequence objects, images, or events, and distinguish between what has changed and what has stayed the same (continuity and change): 
Sample activities: 

• Put significant personal and family milestones in order. 
• Place objects in chronological order based on visual cues (e.g., older and newer houses or cars). 
• Use appropriate terms to describe when events took place (e.g., then, now, long ago). 

Key questions: 
• How was life different when your parents or grandparents were your age? 
• How has your family changed over time? 
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Recognize causes and consequences of events, decisions, or developments in their lives (cause and consequence): 
Key questions: 

• How did a particular event make a difference in your life? 
• What were the challenges or benefits of a particular event in your life? 

Acknowledge different perspectives on people, places, issues, or events in their lives (perspective): 
Sample activity: 

• Compare how friends or members of your family feel about selected people, places, issues, and events. 
Key questions: 

• Why do different people have different perspectives on issues? 
• If two people have different perspectives or opinions, does it mean that one person is right and the other is wrong? Explain your answer. 

 
 SOCIAL STUDIES 
Content – Elaborations Kindergarten 

ways in which individuals and families differ and are the same: 
Sample topics: 

• similarities and differences could include physical characteristics (e.g., hair, skin colour, eyes), cultural characteristics (e.g., language, family origins, food 
and dress), and other characteristics (e.g., preferred activities, favourite books and movies, pets, neighbourhood) 

• different types of families (nuclear, extended, step-families, adoptive and biological, same-sex, single-parent, etc.) 
• comparison of families in the past and present (e.g., families in your grandparents’ time compared with present-day families) 

Key questions: 
• What is the definition of a family and an individual? 
• What types of roles and responsibilities exist in families? 

personal and family history and traditions: 
Sample topics: 

• important events in your life (e.g., starting school; losing a tooth; accepting a new baby; getting a new job, pet, or house) 
• family stories (e.g., immigration to Canada, First Peoples oral histories, notable ancestors, memories from older relatives) 
• traditions and celebrations (e.g., Christmas, other winter festivals around the world), special cultural holidays (e.g., Lunar New Year, Diwali, First Peoples 

celebrations, and birthdays) and associated foods, clothing, art 
Key questions: 

• What types of stories get passed down from generation to generation? 
• Why do people find traditions and celebrations important? 

needs and wants of individuals and families: 
Sample topics: 

• needs (e.g., water, food, clothing, love and acceptance, safety, education, shelter) 
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 SOCIAL STUDIES 
Content – Elaborations Kindergarten 

• wants (toys, entertainment, luxuries, eating out at a restaurant) 
• work that people do in their family and community to meet their needs and wants  

Key questions: 
• What is the difference between a need and a want (e.g., people need food to live, but ordering pizza is a want)? 
• Do people agree on what are needs and what are wants? 

rights, roles, and responsibilities of individuals and groups: 
Sample topics: 

• rights (e.g., legal rights, UN Convention on the Rights of the Child)  
• roles (e.g., roles within a family or on a sports team; roles as a friend, peer, student) 
• responsibilities to self, others, and the environment 

Key questions: 
• Do your rights, roles, and responsibilities change between home and school? 
• Who makes decisions about what happens at home or school? 

people, places, and events in the local community, and in local First Peoples communities: 
Sample topics: 

• people (e.g., political leaders like the mayor or band council, school officials, local businesspeople)  
• places (e.g., school, neighbourhoods, stores, parks, recreation facilities) 
• events (e.g., new buildings, seasonal changes, sports) 
• natural and human-built characteristics of the local physical environment 

Key question: 
• What people, places, or events are most significant to you? Is your list the same as your classmates’ or family’s list? 

 
 


